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Education Support Policy and Procedure

Policy Rationale and Definition
All children are individuals and learn differently. Our Montessori multi-age classes allow for meaningful differentiation,
support, extension and acceleration opportunities for all students.

We aim to put in place practices and procedures which will ensure Margaret River Montessori School provides, within
available resources, effective programmes, to address the needs of students who have individualised educational needs.

Parents must agree to provide all known and relevant information at the point of enquiry and before enrolment is
accepted, to enable the school to determine our capacity to support each child’s needs.

The process of enabling enable students with support (both gifted and talented and those requiring learning support) to
benefit as fully as possible from their education, presents teachers and all other professionals and administrators
involved, with some of the most challenging and rewarding work that Margaret River Montessori School can offer.

The Disability Discrimination Act and Disability Standards in Education provide the basis for all practices at our school in
relation to Education Support.

Policy Objectives

1. Our school will endeavour to provide a structured, enriching educational experience for all children that is
inclusive, satisfying their individual educational needs and preparing them for the next phase in their education.

2. The school will provide a rigorous, relevant and personalised education for all enrolled children.

3. The expectation is, that all students will have access to the Montessori Curriculum, at a level which supports
their learning needs and ensures sound progress, whilst maintaining effective pace and experiencing challenging
tasks.

4. Our school maintains and respects equal opportunities for all its members, irrespective of gender, religion, race
or disability.

5. The major components of the strategy for managing students at educational risk are :

» encouragement of collaboration between school, families, health professionals and other relevant
organisations.
development of procedures and guidelines for teachers to assist in continuous identification and intervention;
strengthened accountability processes to demonstrate that the needs of identified students are being met;
dissemination of good practice and support for the extension of good practice models.
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Implementation

Students with additional education needs may be characterised as students:
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> who are at risk of not achieving the outcomes described in the National Montessori Curriculum and the Western
Australian Curriculum Outline, and the Melbourne Declaration on Educational Goals for Young Australians

» whose achievement level, rate of progress or behaviour differs noticeably from past performances and/or that
of his/her peers

» who are under-performing

» who are not engaged in their schooling

A student has a learning difficulty if he/she/they:
a. has/have a significantly greater difficulty accessing the curriculum than the majority of children at the
same age
b. has/have a disability which either prevents or hinders the child from making use of the educational
facilities of a kind provided for children of the same age.

The following seven areas are considered essential components for effective planning for students with education
support needs.

a) Identification and Assessment. The school has a clearly defined process for the early identification of students with
education support needs. This may be through the enrolment process or after the child has begun schooling. See
Enrolment and Admissions Policy and related forms, Student Needs Hierarchy Flow Chart and Student Needs
Identification Form.

Monitoring individual student progress on a regular basis and continuous identification at all ages is necessary.
Parents will be informed by teachers as soon as a concern arises.

Identification involves the gathering of information about the student and the making of an initial assessment of the
student’s educational needs
a. from the school —

- using the Students Needs Identification Form

- class records, including any from other classes/schools

- diagnostic tests

- NAPLAN test

- bench-mark tests

- anecdotal records

- teacher observations (level of attainment and behaviour)

- Principal (levels of attainment and behaviour)

b. from the parent—
- views of the child’s health and development
- perceptions of the child’s performance, progress and behaviour at school and at home
- factors contributing to any difficulty
- action the school may take

c. from the student -
- personal perceptions of any difficulties

- how these may be addressed

d. from other sources

M:\POLICIES AND PROCEDURES\Curriculum and Delivery\Education Support Policy and Procedure.doc 2



- any other information already available to the school from health, social and/or psychological
sources

On the basis of the information now available, the Principal, in consultation with the teacher will decide whether:
e to continue the student’s current educational arrangements, no additional help being needed,
e to access assistance/ time from Numeracy and Literacy support person
e to seek more advice and support, or
e to give the student extra support by differentiating the curriculum, and monitoring and reviewing the student’s
progress.
e to document needs and adjustments in a Documented Plan.

The expression of concern, the gathering of information consideration the student’s educational needs, may combine to
resolve problems. It may be that no further action is needed at this point. The teacher should record such a decision and
inform the student’s parents and the Principal. Even though the teacher has decided that no special provision is needed,
the Principal will consult the student’s teacher about the student’s progress, regularly, until it is clear that the student’s
progress is no longer likely to give cause for concern.

b) Curriculum. The school follows the Montessori National Curriculum and the WA Curriculum and Assessment Outline.
The delivery of this curriculum is the responsibility of the Principal and the teachers. This must be responsive to the
individual needs of students with education support needs. Curriculum, in its broadest sense, refers to all the planned
experiences provided by our school to facilitate student learning and development. It includes teaching and learning
programmes, with appropriate assessment, recording and reporting.

c) Planning for improvement. The use of performance and diagnostic data and outcomes as key elements of planning
for students with education support needs is fundamental. Participation and behaviour are also key elements to
consider. Systematic monitoring of student progress must also take place. The School will also ensure the allocation of
resources, within available means, for students with education support needs in accordance with the plan for
improvement. Documented Plans are to be used when education support needs have been identified by an outside
agency or by the school, and when adjustments are required. See Documented Plan Templates.

d) Collaboration. The collaboration with key stakeholders in the development of educational plans for students with
education support needs is fundamental. Effective education takes place when all key stakeholders are included; the
student, the parents, appropriate outside professionals and the school. At MRMS a partnership is formed between
home and school, ensuring that learning is supported in both contexts. The School and families may require the help of
outside agencies to provide information and support.

e) The Learning Environment. Our school must continue to provide, to the best of our ability, a learning environment
that is responsive to, and supports, the needs of students with differentiated needs.

f) Reporting. The establishment of reporting practices that provide key stakeholders with meaningful information to
improve learning/behavioural outcomes is fundamental. Parents should be notified, as soon as there is an indication
that a student’s achievement level, rate of progress or behaviour differs noticeably from past performances and
compared to that expected for his/her age. Effective reporting requires a broad range of formal and informal, oral and
written communication strategies.

g) Professional Development. Our school continues to address the professional development requirements of its
teachers with regard to providing the best service for students with differentiated educational needs. Appropriate
professional development for all staff is considered an important factor in assisting them to support students with
education support needs.
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Providing Additional Support

Refer to AISWA Students with Disability File. All additional support should be recorded on a Documented Plan. This plan
can be developed with the aid of outside specialists, but should usually be implemented within the classroom. Any
additional assistance and curriculum adjustment must be recorded on the plan. The plan should set out:

e Type of plan

e Learning styles/needs of the student

e Action: involvement of other adults and their role, the frequency and timing of that involvement, use of external

specialists, including frequency and timing, specific programmes/activities/materials/ equipment

e help from parents

e targets to be achieved in a given time

e any medical requirements

e monitoring and assessment arrangements

e review arrangements and date

Targets

If the plan includes goals for achievement, behaviour or attendance (for example) then specific targets should be set for
all aspects of the education plan. Parents should always be fully informed of the action the school proposes to take. The
teacher should set a review date, within a period of a term. A students requiring adjustments in order to access the
curriculum for their age group will have their needs documented in a Learning Profile.

Review

Documented Plans should be reviewed at least at the end of each term or more if required. (Teacher and parent usually,
but may need to include the Principal)
At the meeting focus should be on the following:
e progress made by the child
o effectiveness of the education plan
e updated information and advice
e future action
Note: Learning Profiles may not need to be updated as they document ongoing support.

Outcomes

If the child’s progress has been at least satisfactory, an amended Documented Plan may be drawn up. This should set
new targets in the light of the experience of the first plan. If progress remains satisfactory after two review periods, the
teacher, in consultation with the Principal, may decide to gradually increase the period between reviews. This should be
recorded and dated. If the child’s progress continues to be at least satisfactory, within this framework of planning and
review, for at least two review periods, the teacher, consulting with the Principal, may decide that the student no longer
needs external specialist intervention and education support provision. This should be recorded and dated. Parents
should be included and kept informed at every stage in their child’s assessment, monitoring, review and evaluation.

Curriculum/Timetable Modification
Under the Standards for Non-governments Schools, a school is able to make a determination to modify a student’s
curriculum and/or timetable to support their needs, including removal from a specialist subject. There are implications

for students in question if we do not address their needs and implications for the school in being able to accommodate
for this.
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Positives for the student/s:
- Reduce mental load, anxiety associated with trying to learn a fin a subject that may lead to this and which in
general is a challenge

- Allows time for consolidation of key skills for life

Challenges:

- Appears to devalue the subject
- Opens up the feeling that parents have the right to curate their child’s curriculum
- Opens up the feeling that parents have the right to curate other aspects of their child’s educational/schooling

experience

A robust criteria for considering a claim to have a child’s curriculum modified like this and to ensure each case is
considered individually has therefore been developed:
- Each case is considered individually, case by case. What is put in place for one child does not constitute a
precedent that should be set for all.
- Only students in Year 5 and above would be considered; AND
- for whom basic life skills are in jeopardy; AND
- with diagnosis of high level anxiety (with evidence) in relation to the subject (not the teacher — anxiety relating
to a teacher is potentially a different issue and one that should be addressed differently); AND
- where evidence of impact is demonstrated and assessed by the school as being substantial.

Types of Documented Plans

Types of Plan

Definition

Structure of Plan

Reviews and Updates

Reporting

Learning Profile

The student has an existing
need that may not change
much and requires ongoing
support to access the
curriculum for their age
group (e.g. Dyslexia, a
physical disability, ADHD).
Main support may include
things like environmental
adjustments, visual
supports, breaks, extra time,
etc.

Includes learning
style/needs, student
input (where
appropriate), parent
input, list of supports,
no goals.

Learning Profiles will only
need to be updated if
circumstances or needs
change. Meetings only
required if profile and
support changes.

Standard report

Curriculum Adjustment
Plan

The child has a learning
difficulty or disability that
means they cannot access
the curriculum for their age
group. The lessons
presented and assessments
provided are individualised.

Includes parent input,
student input (where
appropriate), short
term and measurable
goals/targets,
strategies, how goals
are measured.

Updated at the end of each
term or semester with a
parent meeting.

Parents sign off in the plan
that they understand their
child’s report is based on
the goals in the Doc Plan,
not the WA Curriculum.

Gifted and Talented Plan

The child has been identified
as requiring extension
beyond the curriculum for
their age group. The lessons
presented and assessments
provided are individualised.

Includes parent input,
student input (where
appropriate), short
term and measurable
goals/targets,
strategies, how goals
are measured.

Updated at the end of each
term or semester with a
parent meeting.

Standard report

Behaviour Plan

A short term plan to assist
student with behavioural
changes, self-regulation, not
based on a disability.

Includes parent input,
student input (where
appropriate), short

term and measurable

Meeting at start and finish
of plan. If plan needs to be
ongoing further
investigation about the

Standard report
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goals/targets,
strategies, how goals
are measured.

student’s needs and type of
plan should take place.

Attendance Plan

A short term plan to assist
student with attendance
needs or separation, not
necessarily based on a
disability.

Includes parent input,
student input (where
appropriate), short
term and measurable
goals/targets,
strategies, how goals
are measured.

Meeting at start and finish
of plan. If plan needs to be
ongoing further
investigation about the
student’s needs and type of
plan should take place.

Standard report

Medical Plan See set plans for Asthma, Includes needs, Medical Plans will only need | Standard report
Anaphylaxis, Diabetes. actions, student input | to be updated if
Similar pans to be prepared (where appropriate), circumstances or needs
for other medical conditions. | parent input, list of change. Meetings only
Similar to a Learning Profile supports, no goals. required if plan changes.
as may not change. Requires doctor or Medication may ne dot be
specialist to sign. May renewed as per expiry.
need to include
medication permission
form as well.
Camp Plan A short term plan depending | Needs, strategies, Meeting at start and finish n/a

on needs of child.

actions. Include
medical details or
medication permission
of required.

of plan.

Templates - Templates for the above plans are held in the T-Drive in T:\Student Info and Documents\Ed Support docs.
Some templates will be created over time.

Reports — See Report Guidelines Document for more information about semester reports. The following statement
should be included in report comments here the student in on a CAP and their reported achievement is based on the
goals in the CAP not on the WA Curriculum Achievement Standards.
“... is working on a modified curriculum in the areas of ... / from the Year ... curriculum. The above achievement level is
based on their achievement of the goals in their Documented Plan.” Then go on with the comment detailing what they
have achieved and where they will go next.

State Disability Funding and NCCD Funding — Both the state and federal funding systems for students with learning
difficulties and disabilities have quite specific criteria. Funding applications are coordinated by the Principal as are all
documentation requirements. Teachers are responsible for keeping records as per below.

Parent/Team Meetings and Evidence — It is a condition of the NCCD that all modifications and adjustments made for

students with disabilities, diagnosed or imputed, are documented and communicated with parents and that evidence of
regular updates, review and communication is signed off by parents. Teachers are responsible for keeping records of any
parent meetings, phone calls or emails and have meeting notes and updated doc plans signed by parents each time.

Documented Plans — These are created as per Standard 1 Curriculum in the Standards for Non-government Schools in
WA.

Steps for Teachers see also Student Needs Hierarchy Flow Chart below
1. Teacher receives new student into their class with known additional education needs OR Teacher identifies a
student with possible additional education needs.

2. Monitor for a few weeks, maximum. Keep anecdotal records as needed to check for patterns of behaviour.
Consult with past teachers/student file. Parents should be notified of concerns.
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3. If concerns prevail, teacher should compile appropriate assessment data to complete “Student Needs

Identification Form”. Provide form to Principal, will include student on our “Monitoring List”.

Principal will consult with class Teacher and Education Support Teacher/s.

Further assessment may take place by Education Support Teacher/s.

Referral to School Psychologist or Community Health may take place. Parent permission will need to be sought.

If intervention is deemed appropriate a Documented Plan will be created by the class teacher in consultation

with the Education Support Teacher/s.

8. The Documented Plan may detail in class, in school, at home and/or external support and should set clear
targets. It should be developed in collaboration with parents and it should be reviewed as needed, depending on
the kind of plan. Records of all meetings are kept and signed off by parents. Doc Plan review meetings can
coincide with Report Interviews.

9. All confidential reports by outside agencies are to be kept in the office locked student files, not in Student files in
classrooms.

Nowue

Related Documents and legislation

School Education Act 1999, Part 2, Divisions 3 and 5, Sections 67, 73, 87
School Education Regulations 2000, Part 3, Division 5

Disability Discrimination Act

Disability Standards in Education

Privacy Act

Admission and Enrolment Policy and all related forms

Documented Template

Student Needs Hierarchy Flow Chart

Student Needs Identification Form
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Student Needs Heiracrhy

Student enrols no known
lljile T {p-a_re_-.nts_ el D) Student enrols, known difficulty
to communicate all known : : o .
o ! declared by parents at point of
learning or developmental
: . . enrolment
needs/information at poiut of
enrolment).

Continuous monitoring, . . Do
. : e School makes decision about
depending on age (observation, o ] :
, : : capacity to accommodate
anecodtal notes, collection of student. Trial period mav begin
age appropriate student data). - [natp ay begin.

If the student enrols beyond the
trial period then teacher must
conpletes the "Student Needs

Identification Form" and
referrals and DP process may
begin as below.

Parent expresses concern / Teacher notices student is
parent introduces new experienceing difficltues with
knowledge/information from learning or social/emotional/
outside professional to Teacher. beh;;vioural difficulties.

Teachers/Parents (through
Teacher) must inform Principal.
Student is added to our
"Monitoring List"

Teacher continues to monitor
Teacher ccl)lmpletes age the student and together with
approprla_t»_e. .‘:?tude.nt I\!Iee.ds principal, it is determined no
dentification Form further action is required at this
time. Monitoring continues.

With parent consent teacher
may refer students to
Community Health, School
Psychologist or other identified
professional.

Teacher may prepare DP with
assistance from Education
Suport Teacher/Principal. DP is
communicated to all relevenat
staff and reviewed at
appropriate intervals.
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